
Carmel College Curriculum Implementation – KS5 Long term plan       Subject: Geography 

Students sitting external examinations in Summer 2022 have studied the AQA specification. From Summer 2023, students will sit external examinations having studied 

the Edexcel specification. 

 Year 12 Physical Geography - Edexcel Year 12 Human Geography - Edexcel 

Autumn term  
 

Students now study the Edexcel A Level Geography specification (as of 2021). In 
year 12, pupils begin the course with the Tectonic Processes and Hazards unit. 
Tectonic Processes and Hazards offers students the opportunity to investigate 
and interpret the physical nature of tectonic processes and their impacts on an 
ever-changing planet. Students will learn about the history of theories, and 
develop an appreciation for the complex geography and geology of our planet. 
These important themes will be developed further in terms of coastal lithology 
and other subject areas later in the course, and an awareness of the basics will 
help students throughout. 
 
Enquiry question 1: Why are some locations more at risk from tectonic hazards? 
 
1.1 The global distribution of tectonic hazards can be explained by plate 

boundary and other tectonic processes. 
1.2 There are theoretical frameworks that attempt to explain plate movements. 
1.3 Physical processes explain the causes of tectonic hazards. 
 
Enquiry question 2: Why do some tectonic hazards develop into disasters? 
 
1.4 Disaster occurrence can be explained by the relationship between hazards, 

vulnerability, resilience and disaster. 
1.5 Tectonic hazard profiles are important to an understanding of contrasting 

hazard impacts, vulnerability and resilience. 
1.6 Development and governance are important in understanding disaster 

impact and vulnerability and resilience. 
 
Enquiry question 3: How successful is the management of tectonic hazards and 
disasters? 
 
1.7 Understanding the complex trends and patterns for tectonic disasters helps 

explain differential impacts. 
1.8 Theoretical frameworks can be used to understand the predication, impact 

and management of tectonic hazards. 

Students now study the Edexcel A Level Geography specification (as 
of 2021). Students begin the course with the Globalisation topic. The 
aim of this topic guide is to get a big-picture overview of the 
globalisation topic. The concept of globalisation is inherently synoptic 
and links with all aspects of the course, but particularly Topic 7 
(Superpowers) and Topic 8 (Global Development and Connections) in 
the A Level course. The unit introduces students to the concept of 
globalisation from a historical perspective, introducing the main 
players and actions that have driven the development of globalisation 
since the 19th century and accelerated it in the postwar years. The 
second and third enquiry questions broadly cover the consequences 
of globalisation for people around the world, and ask students to 
consider different attitudes towards globalisation and whether the 
consequences can be managed. In this way the course follows a 
familiar structure: outline of globalisation, the impacts and 
management. 
 
Enquiry question 1: What are the causes of globalisation and why 
has it accelerated in recent decades? 
 
3.1 Globalisation is a long-standing process which has accelerated 
because of rapid developments in transport, communications and 
businesses. 
3.2 Political and economic decision making are important factors in 
the acceleration of globalisation. 
3.3 Globalisation has affected some places and organisations more 
than others. 
 
Enquiry question 2: What are the impacts of globalisation for 
countries, different groups of people and cultures and the physical 
environment? 
 



1.9 Tectonic hazard impacts can be managed by a variety of mitigation and 
adaptation strategies, which vary in their effectiveness. 

3.4 The global shift has created winners and losers for people and the 
physical environment. 
3.5 The scale and pace of economic migration has increased as the 
world has become more interconnected, creating consequences for 
people and the physical environment. 
3.6 The emergence of a global culture, based on western ideas, 
consumption, and attitudes towards the physical environment, is one 
outcome of globalisation. 
 
Enquiry question 3: What are the consequences of globalisation for 
global development and the physical environment and how should 
different players respond to its challenges? 
 
3.7 Globalisation has led to dramatic increases in development for 
some countries, but also widening development gap extremities and 
disparities in environmental quality. 
3.8 Social, political and environmental tensions have resulted from 
the rapidity of global change caused by globalisation. 
3.9 Ethical and environmental concerns about unsustainability have 
led to increased localism and awareness of the impacts of a consumer 
society. 

Assessment 
Content and 

methods used 
to judge 
learning 

January Mock Exams 
4,6- and 12-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

January Mock Exams 
4,6- and 12-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

Spring term 
 

After the Tectonics unit, students will study the development of coastal 
landscapes and how geomorphological factors influence the way they work. The 
interaction of winds, waves and currents will be studied and the impact of both 
terrestrial and offshore sediment sources. The sediment budget will help explain 
the distinctive landforms we see and the influence geology and lithology play. 
The study of a number of different coastal landscapes will help students 
appreciate the sheer variety that exists around the world and the reasons why 
such a variety develops. Finally, students will investigate why these landscapes 
are increasingly threatened by physical processes and human activities, and the 
need for holistic and sustainable management of these areas in all the world’s 

Students will then either study Shaping Places and specialise in either 
topic 4A: Regenerating Places or topic 4B: Diverse Places.  
 
Topic 4B: The four enquiry questions each follow a particular strand 
of investigation about different elements of populations: population 
structures; perceptions and experiences of diverse living spaces; 
demographic and cultural tensions; and how these tensions and other 
issues are managed. A key part of this topic is for students to gain a 
clear understanding of the sense of place in their own local area, 
about the different ways this place might be perceived by different 



coasts. Study must include examples of landscapes from inside and outside the 
UK. 
 
Enquiry question 1: Why are coastal landscapes different and what processes 
cause these differences? 
 
2B.1 The coast, and wider littoral zone, has distinctive features and landscapes. 
2B.2 Geological structure influences the development of coastal landscapes at a 
variety of scales. 
2B.3 Rates of coastal recession and stability depend on lithology and other 
factors. 
 
Enquiry question 2: How do characteristic coastal landforms contribute to 
coastal landscapes? 
 
2B.4 Marine erosion creates distinctive coastal landforms and contributes to 
coastal landscapes. 
2B.5 Sediment transport and deposition create distinctive landforms and 
contribute to coastal landscapes. 
2B.6 Subaerial processes of mass movement and weathering influence coastal 
landforms and contribute to coastal landscapes. 
 
 

populations, and how this impacts activity in the area. It is important 
that students are able to compare this to other places that they study 
throughout the topic. 
 
Enquiry question 1: How do population structures vary? An in-depth 
study of the local place in which you live or study and one 
contrasting place. 
 
4B.1 Population structure varies from place to place and over time. 
4B.2 Population characteristics vary from place to place and over 
time. 
4B.3 How past and present connections have shaped the 
demographic and cultural characteristics of your chosen places. 
 
Enquiry question 2: How do different people view diverse living 
spaces? 
 
4B.4 Urban places are seen differently by different groups because of 
their lived experience of places and their perception of those places. 
4B.5 Rural places are seen differently by different groups because of 
their lived experience of places and their perception of those places. 
4B.6 There is a range of ways to evaluate how people view their living 
spaces. 

Assessment 
Content and 

methods used 
to judge 
learning 

June Mock Exams 
4,6- and 12-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

June Mock Exams 
4,6- and 12-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

Summer term 
Sequential 
knowledge 
and skills 

Enquiry question 3: How do coastal erosion and sea level change alter the 
physical characteristics of coastlines and increase risks? 
 
2B.7 Sea level change influences coasts on different timescales. 
2B.8 Rapid coastal retreat causes threats to people at the coast. 
2B.9 Coastal flooding is a significant and increasing risk for some coastlines. 
 

Enquiry question 3: Why are there demographic and cultural 
tensions in diverse places? 
 
4B.7 Culture and society is now more diverse in the UK. 
4B.8 Levels of segregation reflect cultural, economic and social 
variation and change over time 
4B.9 Changes to diverse places can lead to tension and conflict. 
 



Enquiry question 4: How can coastlines be managed to meet the needs of all 
players? 
 
2B.10 Increasing risks of coastal recession and coastal flooding have serious 
consequences for affected communities. 
2B.11 There are different approaches to managing the risks associated with 
coastal recession and flooding. 
2B.12 Coastlines are now increasingly managed by holistic integrated coastal 
zone management (ICZM). 

Enquiry question 4: How successfully are cultural and demographic 
issues managed? 
4B.10 The management of cultural and demographic issues can be 
measured using a range of techniques. 
4B.11 Different urban stakeholders have different criteria for 
assessing the success of managing change in diverse urban 
communities. 
4B.12 Different rural stakeholders have different criteria for assessing 
the success of managing change in diverse rural communities. 

 Year 13 Physical Geography - AQA 
 

Year 13 Human Geography - AQA 

Autumn term 
and Spring 

HT1 

In Year 13 we study Ecosystems Under Stress because it is topical and addresses 
issues such as coral reef bleaching, as well as declining biodiversity. Ecosystems 
Under Stress links to Coasts through the study of psammosere succession and 
many students opt to conduct a study on sand dune biodiversity for their NEA. 
Ecosystems also links to the Water and Carbon Cycles when examining the 
impact of climate change on biodiversity. It is a useful topic to finish the course 
on as it draws together knowledge from both W&C and Coasts. 

Ecosystems and sustainability 

• The concept of biodiversity. Local and global trends in biodiversity. 
Causes, rates and potential impacts of declining biodiversity. 

• Ecosystems and their importance for human populations in the light of 
continuing population growth and economic development. Human 
populations in ecosystem development and sustainability. 

Ecosystems and processes 

• Nature of ecosystems – their structure, energy flows, trophic levels, 
food chains and food webs. 

• Application of systems concepts to ecosystems – inputs, outputs, stores 
and transfers of energy and materials. Concepts of biomass and net 
primary production. 

• Concepts of succession: seral stages, climatic climax, sub-climax and 
plagioclimax. 

• Mineral nutrient cycling. 

AQA Year 13: Students now study global systems and global 
governance which bring the two previous units together.  Students 
look at the phenomenon of globalisation and consider the positive 
and negative impacts of a “shrinking world”.  We bring in the city of 
Newcastle as it experienced deindustrialization which was partly a 
result of globalization and then the impact this has left on people’s 
sense of place, which further develops the changing places unit.  
Students then look at the global systems operating in the world such 
as WTO, IMF, WHO and the role of the UN.  Students have to 
understand and have a full appreciation of the dilemma of the global 
commons – if it belongs to all, who is responsible for it and the 
conflicts this can lead to.  Finally, students study Antarctica, where 
they are able to bring in so much of the whole course, from the 
Antarctic eco-system which is linked to the ecosystems under stress 
unit to the impacts of climate change which links to the water and 
carbon cycle unit as well and the nature of the global commons and 
who is responsible for managing activities and repairing damage 
caused to Antarctica. 

Globalisation 

• Dimensions of globalisation: flows of capital, labour, 
products, services and information; global marketing; 
patterns of production, distribution and consumption. 

• Factors in globalisation: the development of technologies, 
systems and relationships, including financial, transport, 



• Nature of terrestrial ecosystems and the inter-connections between 
climate, vegetation, soil and topography which produce them. 
Ecosystem responses to changes in one or more of their components or 
environmental controls. 

• Factors influencing the changing of ecosystems, including climate 
change and human exploitation of the global environment. 

Biomes 

• The concept of the biome. The global distribution of major terrestrial 
biomes. 
• The nature of two contrasting biomes: tropical rainforest and 

savanna grassland to include: 
o the main characteristics of each biome 
o ecological responses to the climate, soil and soil moisture budget – 

adaptations by flora and fauna 
o human activity and its impact on each biome 
o typical development issues in each biome to include changes in 

population, economic development, agricultural extension and 
intensification, implications for biodiversity and sustainability. 

Ecosystems in the British Isles over time 

• Succession and climatic climax as illustrated by lithoseres and 
hydroseres. 

• The characteristics of the climatic climax: temperate deciduous 
woodland biome. 

• The effects of human activity on succession – illustrated by one 
plagioclimax such as a heather moorland. 

Marine ecosystems 

• The distribution and main characteristics of coral reef ecosystems. 
Environmental conditions associated with reef development. 

• The following aspects should be examined with reference to a named, 
located coral reef: 

o Factors in the health and survival of reefs: 
o Natural: Water temperature, acidity, salinity, algal blooms. 

security, communications, management and information 
systems and trade agreements. 

Global systems 

• Form and nature of economic, political, social and 
environmental interdependence in the contemporary world. 

• Issues associated with interdependence including how: 

o unequal flows of people, money, ideas and technology 
within global systems can sometimes act to promote 
stability, growth and development but can also cause 
inequalities, conflicts and injustices for people and 
places 

o unequal power relations enable some states to drive 
global systems to their own advantage and to directly 
influence geopolitical events, while others are only able 
to respond or resist in a more constrained way. 

International trade and access to markets 

• Global features and trends in the volume and pattern of 
international trade and investment associated with 
globalisation. 

• Trading relationships and patterns between large, highly 
developed economies such as the United States, the 
European Union, emerging major economies such as China 
and India and smaller, less developed economies such as 
those in sub-Saharan Africa, southern Asia and Latin 
America. 

• Differential access to markets associated with levels of 
economic development and trading agreements and its 
impacts on economic and societal well-being. 

• The nature and role of transnational corporations (TNCs), 
including their spatial organisation, production, linkages, 
trading and marketing patterns, with a detailed reference 
to a specified TNC and its impacts on those countries in 
which it operates. 



o Human activity and its impact: Major drainage basin schemes, 
onshore development, desalination, pollution, tourism, fishing. 

o Future prospects for coral reefs. 

Local ecosystems 

• The main characteristics of a distinctive local ecosystem (such as an 
area of heathland, managed parkland, pond, dune system). Ecological 
responses to the climate, soil and soil moisture budget – adaptations by 
flora and fauna. 

• Local factors in ecological development and change (such as 
agriculture, urban change, the planned and unplanned introduction of 
new species). 

• The impacts of change and measures to manage these impacts. 
Conservation strategies and their implementation in specific settings. 

Case studies 

• Case study of a specified region experiencing ecological change to 
illustrate and analyse the nature of the change and the reasons for it, 
how the economic, social and political character of its community 
reflects its ecological setting and how the community is responding to 
change. 

• Case study of a specified ecosystem at a local scale to illustrate and 
analyse key themes set out above, including the nature and properties 
of the ecosystem, human impact upon it and the challenges and 
opportunities presented in its sustainable development. 

• World trade in at least one food commodity or one 
manufacturing product. 

• Analysis and assessment of the geographical consequences 
of global systems to specifically consider how international 
trade and variable access to markets underly and impacts on 
students' and other people's lives across the globe. 

Global governance 

• The emergence and developing role of norms, laws and 
institutions in regulating and reproducing global systems. 

• Issues associated with attempts at global governance, 
including how: 

o agencies, including the UN in the post-1945 era, can 
work to promote growth and stability but may also 
exacerbate inequalities and injustices 

o interactions between the local, regional, national, 
international and global scales are fundamental to 
understanding global governance. 

The 'global commons' 

• The concept of the ‘global commons’. The rights of all to the 
benefits of the global commons. Acknowledgement that the 
rights of all people to sustainable development must also 
acknowledge the need to protect the global commons. 

Antarctica as a global common 

• An outline of the contemporary geography, including 
climate, of Antarctica (including the Southern Ocean as far 
north as the Antarctic Convergence) to demonstrate its role 
as a global common and illustrate its vulnerability to global 
economic pressures and environmental change. 

• Threats to Antarctica arising from: 

o climate change 



o fishing and whaling 
o the search for mineral resources 
o tourism and scientific research. 

• Critical appraisal of the developing governance of Antarctica. 
International government organisations to include United 
Nations (UN) agencies such as United Nations Environment 
Programme (UNEP) and the International Whaling 
Commission. The Antarctic Treaty (1959), the Protocol on 
Environmental Protection to the Antarctic Treaty (1991); 
IWC Whaling Moratorium (1982) – their purpose, scope and 
systems for inspection and enforcement. 

• The role of NGOs in monitoring threats and enhancing 
protection of Antarctica. 

• Analysis and assessment of the geographical consequences 
of global governance for citizens and places in Antarctica 
and elsewhere to specifically consider how global 
governance underlies and impacts on students’ and other 
people's lives across the globe. 

Globalisation critique 

• The impacts of globalisation to consider the benefits of 
growth, development, integration, stability against the costs 
in terms of inequalities, injustice, conflict and environmental 
impact. 

Assessment 
Content and 

methods used 
to judge 
learning 

4,6-, 9- and 20-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

4,6-, 9- and 20-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 



Spring term 
 

Students will complete their NEA during Spring HT2. This is a significant component of the course whereby pupils will be required to undertake an 
independent investigation. 

The independent investigation must: 

• be based on a research question or issue defined and developed by the student individually to address aims, questions and/or hypotheses 
relating to any part of the specification content 

• involve research of relevant literature sources and an understanding of the theoretical or comparative context for a research 
question/hypothesis 

• incorporate the observation and recording of field data and/or evidence from field investigations that is of good quality and relevant to the 
topic under investigation 

• involve justification of the practical approaches adopted in the field including frequency/timing of observation, sampling and data collection 
approaches 

• draw on the student's own research, including their own field data and/or secondary data, and their experience of field methodologies of the 
investigation of core human and physical processes 

• demonstrate knowledge and understanding of the techniques appropriate for analysing field data and information and for representing 
results, and show ability to select suitable quantitative or qualitative approaches and to apply them 

• demonstrate the ability to interrogate and critically examine field data in order to comment on its accuracy and/or the extent to which it is 
representative, and use the experience to extend geographical understanding 

• require the student to independently contextualise, analyse and summarise findings and data, and to draw conclusions, by applying existing 
knowledge, theory and concepts to order and understand field observations and identify their relation to the wider context 

• involve the writing up of field results clearly, logically and coherently using a range of presentation methods and extended writing 
• demonstrate the ability to answer a specific geographical question drawing effectively on evidence and theory to make a well-argued case 
• require evaluation and reflection on the investigation including showing an understanding of the ethical dimensions of field research. 

Assessment 
Content and 

methods used 
to judge 
learning 

NEA Deadline (Easter Holidays) 
4,6-, 9- and 20-mark exam practice 
Review of exam technique 
Geographical skill building i.e. Spearman’s Rank 
Interpretation of figures (maps, photographs etc.) 
Peer and self-assessment 
‘I do, we do, you do’ modelling of exam answers 

Summer term Revision of content, geographical skills and exam technique. 
 
External examinations are sat in May/June. 

Revision of content, geographical skills and exam technique. 
 
External examinations are sat in May/June. 

Sources of information: https://www.aqa.org.uk/subjects/geography/as-and-a-level/geography-7037/subject-content and 

https://qualifications.pearson.com/en/qualifications/edexcel-a-levels/geography-2016.html  

https://www.aqa.org.uk/subjects/geography/as-and-a-level/geography-7037/subject-content
https://qualifications.pearson.com/en/qualifications/edexcel-a-levels/geography-2016.html

