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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name   Carmel 

Number of pupils in school  1057 (in Years 7 -11) 

Proportion (%) of pupil premium eligible pupils 21% (217) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

 

Date this statement was published September 2021 

Date on which it will be reviewed September 2021 

Statement authorised by Mike Shorten 

Pupil premium lead Sarah Thornton  

Governor / Trustee lead Keld O'Shea 
Ruth Crosby-Stewart 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £187,360.00 

Recovery premium funding allocation this academic year £26,100.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£213,460.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is that all pupils, including those that are disadvantaged, are able to access 

high-quality learning tailored to their needs that is aspirational and enabling. Through 

high-quality teaching, creative and focused curriculum design, an emphasis 

on optimising on the teacher-pupil relationship and ensuring high levels of literacy we 

will aim to ensure disadvantaged pupils achieve higher than ‘other’ nationally and in 

line with their peers.  

This will be measured through student outcomes such as GCSE attainment and 

progress, engagement in wider opportunities and from the choices students make at 

the end of KS3 and KS4.  

Carmel has a systematic approach to narrowing the gap of disadvantaged students 

which is in line with our ethos of focusing on the needs of the individual child.   

 

You may want to include information on: 

 What are your ultimate objectives for your disadvantaged pupils? 

 How does your current pupil premium strategy plan work towards achieving 

those objectives? 

 What are the key principles of your strategy plan? 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Some struggle to attend regularly and of these some are persistently absent. 

2 Some pupils need targeted pastoral support  

3 Some pupils struggle with the increased complexity of organisation with a 
secondary environment and increased demands for independent work. 

4 Some pupils struggle with their self-regulation impacting on their ability to 
manage their behaviour. 

5 Some pupils face significant challenges in their lives and have social, emotional, 
and mental health needs that prevent them from learning. 

Struggling with their resilience, confidence, and motivation 

6 Some pupils have low levels of literacy and numeracy which impedes their 
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learning and their confidence.  

7 Some pupils with high prior attainment need additional help to enable them to 
fully achieve their potential. 

8 Some pupils have little aspiration for the future and so do not understand why 
they need to do well in their exams and so limit their own potential. 

9 Some families historically find it difficult to see the value in education and lack 
engagement with college. 

10 Some pupils lack access to the internet and the use of computers to support 
their studies. Some pupils lack the resources needed for additional study or  the 
space to study with adult support and therefore struggle to complete homework 
effectively. 

11 Some pupils need to experience a wealth of enrichment experiences in-order to 
widen their horizons and unlock future opportunities. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1. Increased attendance of pupil premium 
pupils, reducing the gap and number of 
those who are PA.   

 
   

 

Earlier identification of PP attendance gaps 
within each year group from weekly data and 
narrowing of the gap against other. 

 
Attendance support plans in place. 

 

Reduce the number of persistent 
absentees. 

 

 

2. Identify the academic and pastoral 
support required in order to support 
disadvantaged pupil attendance, 
achievement, progress and attainment.  

Inclusion meetings with PLMs and VP. 
Weekly Pastoral reports, tracking attendance 
and student progress. 

 

Analysis of student outcomes and attendance 
/ achievement / progress data. 

3. Disadvantaged pupils are supported 
with the increased complexity of 
organisation in college and increased 
demands for independent work. 

Reduction in disadvantaged pupils marked 
‘late’ to school / lessons.  

 

Lateness support plans in place. 

 

Inclusion Team support and monitoring. 

 

Increased independence in lessons and 
homework completion, monitored through 
Classcharts, looking at responsibility. 
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4. Behavioural statistics from CPOMs and 
P4L are forensically analysed each 
half-term with a focus on the 
disadvantaged.  

Decreased incidents of negative behaviour 
(disadvantaged pupils) recorded on CPOMs 
and referrals to P4L 
 

 

Improved positive class charts for pupil 
premium pupils compared to non-pupil 
premium pupils.  

 

Referrals and outcomes of the SEMH offer 
through Emmaus. 

5. Communication of the challenges in 
disadvantaged pupils lives to staff in 
order to support their social, emotional 
and mental health needs that pose as 
barriers to learning. 
 

Decreased incidents of negative behaviour 
(disadvantaged pupils)  

 

Improved positive class charts for pupil 
premium pupils compared to non-pupil 
premium pupils.  

 

Referrals and outcomes of the SEMH offer 
through Emmaus. 

6. To improve Student Reading Ages and 
nurture a love of Reading across the 
curriculum and beyond to create 
independent, fluent and confident 
readers with a broad vocabulary and 
improved literacy skills. 

 

Base line assessments GLA and Salford 
reading test 

 

Specific interventions are delivered over a 
definitive period of time. 
 
Progress is monitored and tracked. 
 
Increased reading ages  

 

Pupil Voice – developing the love of reading 
across the curriculum  

 

7. Improved attitudes towards attainment 
and progress 

Narrowing of the attainment and progress gap 
across Key Stage 3 – Key Stage 4.  

 

Improved attendance at AMD  

 

EPRA  

 

Parental engagement via MyEd 

 

Increased attendance at AMD and follow-ups 
by PLMs/APLMs where none attendance 
noted 

 

 

8. Improve and challenge aspirations of 
disadvantaged pupils so that they are 

Monitoring and tracking of destinations 
including number of pupils entering post-16 
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equal to or greater than non-
disadvantaged students 

education at level 3 

 

NEET performance data compared to the 
average Risk of Neet Indicator (RONI) score.  
 
Entry into Carmel sixth form monitored and 
tracked compared with non-pp. 

 

Increased participation in Intermediate or 
Advanced Apprenticeships. 

 

Established and aspirational careers 
programme in place with UniFrog personal 
profiles and implementation of careers cafe 

9. Communicate effectively and actively 
engage with parents  

Attendance at AMD and other information 
evenings i.e. EPRA 

10. Provide the facilities and tools for pupils 
who lack access to the internet and the 
use of computers to support their 
studies. 

 

Provide resources and equipment to 
support study i.e. revision guides 

 

Provide a space to study during lunch 
times and after college.  

 
Inclusion Team support 1:1 and small 
groups.  
 
Opportunities to complete homework 
effectively. 

 

Engagement with TEAMS, use of computer 
rooms, laptops and computer equipment.  

 

Reduction in the recording of negative 
referrals for ‘missed or poor homework’ for 
disadvantaged pupils across all year groups 
using AMD tracking data. 

11. Increase opportunities for 
disadvantaged pupils to experience a 
wealth of enrichment experiences in-
order to widen their horizons and 
unlock future opportunities. 

Targeted, attendance, participation and 
engagement in enrichment  
 
Targeted, attendance, participation and 
engagement in Master Classes 
 

Targeted, attendance, participation, and 
engagement with the retreat programme. 
 
Pupil Voice  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 70,740 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Ensure consistency in 
high quality of teaching 
for all pupils at all stages  

 

All staff to ensure that 
the ‘lost’ learning gap is 
closed through 
consolidating prior 
learning (retrieval) and 
having high expectations 
with respect to the 
quality and return rate of 
homework set. 

 

High quality teaching 
and learning across the 
curriculum. 

 

Evidence from the EEF suggest inclu-
sive high-quality teaching ensures that 
planning and implementation meets 
the needs of all students, and builds in 
high expectations for all students, in-
cluding those with SEN.  
 

5,6,7and 8 

Support from the 

Inclusion Team 

Consistent tracking 
and monitoring from 
CLs and PLMs. 
 

Weekly reports 
collated by the 
Inclusion team and 
tracked by the 
SENCo, PLMs and VP 
for impact. 

Schools have a collective, shared  
vision and ambition for disadvantaged 
pupils that recognises that academic 
attainment is necessary, but not  
sufficient for success. The benefits of 
a holistic approach, where students 
are known by name. 

1, 2, 3, 4, 7 and 8 

Appointment of 

Assistant Pastoral 

Managers specifically 

to focus on attendance. 

Staff aware of any social/emotional 

issues which are affecting attendance 

and can follow up or support families 

accordingly. OFSTED, The Pupil 

1, 2, 8 and 9 
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New data management 

programme designed to 

facilitate the rapid 

identification of PAs / 

PPs and SEND. 

 

 

Premium (2013) 

 

 

 

Tracking and 

monitoring from PLMs 

and APLMs. 

Engagement with 

external agencies, 

where appropriate. 

Using the circles of 

vulnerability students 

are identified and 

supported with a 

mentor from the 

inclusion team. 

 

Emmaus Centre 

provision for supporting 

students that need 

integration and deliver 

bespoke interventions 

i.e. ELSA 

 

The benefits of Social Emotional  
Literacy (SEL) include  
improved behaviour and reduced emo-
tional distress in  
childhood along with improved wellbe-
ing and overall good health across 
their lifespan. On average, children 
make improved academic attainment 
equivalent to 4 additional months' pro-
gress. EEF Nov 2020 
 

4, 5, 8, 9 and 10 

Breakfast, lunch time 

inclusion support and 

homework (after 

college support) 

 

Disadvantaged 

students have a quiet 

place and access to the 

appropriate facilities to 

undertake their studies 

before and after school.  

Understanding and addressing any 
barriers to completion of homework, 
such as access to a learning device or 
resources. Explicitly teaching inde-
pendent learning strategies.  
 
Providing high-quality feedback to 
improve pupil learning. Monitoring the 
impact homework on pupil engage-
ment, progress, and attainment. 
 

5, 6, 7, 8, 9, 10 and 11 
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Disadvantaged 

students have the 

resources needed to 

complete work and 

1:1/group support 

 

Staff training and 

implementation of 

Character Ed/Virtues 

curriculum 

Further development of 

the Virtues’ curriculum 

through PHSE and in 

year 8 lessons. 

Classcharts are linked 

to the virtues and are 

consistently used within 

KS3 and 4 

Evidence from EEF suggests that self-

regulation is high impact for low cost 

and rooted in evidence. 

 

VP tracks the consistent use of 

Classcharts each week, identifying the 

need for opportunities which allow 

students to develop the virtues.  

4 and 5 

Additional support, 
literacy and numeracy 
interventions.  
Pupils targeted and 
specific interventions 
delivered over 
definitive period of 
time.  

Progress is monitored 
and tracked. Literacy 
lead to oversee 
delivery of 
interventions and 
evaluate efficacy. CL 
and PLM’s- 
identification of pupils. 

 

Ensuring that the cur-
riculum allows for inter-
vention to take place 
within the normal col-
lege day. Ensuring that 
identification of pupils 
who need support is 
robust. 
 

Early support needed 

All staff are aware of the aims of the 

literacy and numeracy strategy. 

Students are exposed to a mastery 

learning strategy across the curriculum 

and during PSHE.  

Peer tutoring is encouraged; students 

are directed to track their own 

progress. Evidence from EEF 

suggests that this strategy is low cost 

and high impact based on moderate 

research. 

 

Extra Literacy, Fresh Start and Access 

Literacy run through KS3, all 

evidenced based schemes. 

 

 

6 and 7 



 

9 

for PP pupils in Year 7.  

Literacy and numeracy 

strategy is employed 

across the College, in 

conjunction with Trust-

wide priorities for 

closing the gap. 

 

Reading is prioritised 

through PHSE with the 

first 10 minutes of this 

lesson time dedicated 

to quiet reading. 

Reading lists are 

developed through all 

departments to 

establish disciplinary 

reading. 

Year 8 students take 

part in the book buzz 

and Year 7 have 

bespoke reading routes 

linked to their reading 

age. 

 

Engagement with 
parents/carers via 
EPRA, use of the 
planner and MyEd.  

Implementation of 
transport and creche 
facilities to boost 
parental engagement.   

Parental engagement has a positive 
impact on average of 4 months’ addi-
tional progress. It is crucial to consider 
how to engage with all parents to 
avoid widening attainment gaps. EEF 
 

8 and 9 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £106,716 
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Extra Literacy 
provision within college 
hours throughout KS3. 

 

Key Skills as an option 
at KS4 for those who 
require additional 
English and Maths 
intervention. 

 

Alternative curriculum 
opportunities to be 
offered to students at 
KS4 where 10 subjects 
are not appropriate – 
Entry Level in history. 
 
 
 

Specific groups of students are 
targeted and taught in small groups. 
Evidence from employing the same 
strategy last year suggests that this 
has been highly effective. 

 

 

 

5,1 

Post Covid students 
have been identified 
and targeted support 
offered to produce 
personalised 
timetables, in a 
targeted recovery 
curriculum using a 
Learning Mentor and 
English specialist.  

Research has found that 
disadvantaged pupils have been 
worst affected by partial school 
closures and that the attainment gap 
has grown as a result of national 
lockdowns. The economic impact of 
Covid-19 has also led to higher 
numbers of pupils qualifying for pupil 
premium. It is therefore more 
important than ever that school 
strategies focus on support for 
disadvantaged pupils. 
 
OFSTED report ‘Pupil Premium’ 
suggests that using TAs to deliver 
highly structured interventions which 
are frequently evaluated is beneficial 
in closing the gap. 
 

Furthermore, the EEF suggests that 
identifying small groups of students to 
work together is high impact for a 
moderate cost. 

 

 

 

Inclusion Team track Inclusion Team have been working 1,3,4,5 and 6 
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targeted students’ 
progress and deliver 

targeted intervention on 

a 1:1 and small group 

basis. 

 

increasingly effectively within the 

college for a number of years resulting 

in a further member of staff being 

employed.  

During lockdown, targeted students 

were assigned a learning mentor from 

the inclusion team. This was tracked 

and monitored, ensuring effective 

support, ranging from laptops and 1:1 

Team calls. 

Tailoring interventions to meet 
individual needs through systematic 
tracking of progress has been found 
to be highly effective in the OFSTED 
report ‘Pupil Premium.’  

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 35,522 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

PSHE curriculum 

comprising Jigsaw and 

TenTen resources 

takes a holistic view of 

the whole child 

focussing on; 

developing resilience, 

understanding of 

physical and mental 

health with a clear 

message of recognise, 

respond, report. 

 

A growing body of research shows 
that pupils who are emotionally 
healthy do better at school. PSHE 
education helps children and young 
people to achieve their potential by 
supporting their wellbeing and 
tackling issues that can affect their 
ability to learn, such as anxiety and 
unhealthy relationships. 
PSHE Association 

4 and 5. 

Additional support from 

PLMs / APLMs and 

involvement with 

external agencies, 

Students are tracked and monitored 
closely. PLMS take a holistic 
approach and aim to gain a full 
understanding of the student and 
their family.  

4 and 5 
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where appropriate. 

 

Social and emotional 

interventions 

implemented as 

necessary i.e. ELSA 

through the Inclusion 

Team 

 

As a result of this interventions are 
targeted at individual needs. 
According to EEF social and 
emotional learning is low cost for high 
impact and is rooted in extensive 
research. 

 

Carmel now hosts the Mental Health 
Support team working with students 
in Year 7 and 8. Mind referrals are 
made and Carmel also works closely 
with the Darlington based charity The 
Listening Post, providing specialist 
support for targeted students in KS4. 

Through the Emmaus 

Centre and Inclusion 

team structured 

interventions are 

delivered on an 

individual basis and in 

a group setting. Links 

are made to the 

College Virtues. 

 

Inclusion of identified 

students in age-

appropriate nurture 

groups.  

P4L entry and exit in-
terviews culminating in 
personal support plans. 
 
SDQ questionnaire to 
identify underlying 
needs and designate 
appropriate referral 
routes. 
 

EEF suggests that social emotional 
interventions are high impact for cost. 
This is fixed in extensive research. 

 

 

 

 

 

 

 

Emmaus and P4L data is tracked, 
bespoke plans are created using 
evidence-based interventions i.e. 
ELSA, A Five is Against the Law. 

4 and 5 

 

Total budgeted cost: £ 212,978 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

Percentage of EAL students make or exceed expected levels of progress.     

The following figures are based on outcomes from summer 2021: 

In Year 10, EAL progress is similar to that of non-EAL students with 13 (45%) 

making expected progress in English Language up to summer compared to 46% 

of non-EAL students.   

Year 10 EAL students also currently have a better progress 8 score (+0.31) than 

non-EAL pupils (-0.39). 

Year 9 assessments show much better progress with 74% (17 of 23) of EAL 

students making progress in English, and 70% (26 of 37) of EAL students in 

year 8.  Non-EAL students in year 8 were at 80%, with non-EAL in year 9 at 

71%. 

Also, in Year 11, EAL pupils achieved a progress 8 score of +1.55 compared to 

+0.49 for non-EAL pupils.  In the English element, EAL had a progress score of 

+1.47, with non-EAL at +0.49 

 

More disadvantaged entered for EBACC subjects. Disadvantaged student per-

formance in EBACC is increased 

Gap between PP students and other decreases 

EBacc figures for both disadvantaged and other pupils are up on 2019 with the 

exception of 9-5 attainment for disadvantaged, which is down 4%.   

The EBacc average point score gap has narrowed slightly. 

           58% of disadvantaged were entered for the EBacc in 2020-2021 a 26% increase 

           from 2019-2020            

 



 

14 

Reduce the number of persistent absentees among students eligible for PP to 

10% or below 

Latest national data – from 2018-19 – shows that a quarter of disadvantaged 

pupils in secondary have persistent absence.  In 2018-19, 20% of disadvan-

taged pupils at Carmel had persistent absence which was also the case for 

Carmel in 2019-20 when schools went into lockdown on 20th March 2020.  In 

2020-21, persistent absence among disadvantaged pupils at Carmel fell to 13%.    

 

Number of negative behaviour incidents is reduced 

In 2020-21, a smaller number of disadvantaged pupils (2) received at least one 

exclusion in comparison to eight other pupils. 

Overall exclusion rates for the College have fallen over the past few years from 

29 (2.3%) fixed term exclusions issued in 2018-19, 25 (1.9%) in 2019-20 and 11 

(0.8%) in 2020-21. 

Exclusions among disadvantaged pupils have decreased sharply, from 4.7% (8) 

in 2018-19, 3.1% (6) in 2019-20 to 1.0% (2) of disadvantaged pupils receiving at 

least one fixed term exclusion during 2020-21.   

 

More students will make or exceed expected progress in English and                     

Maths at the end of KS3 

Based on outcomes at the end of 2020-21: 

52% of students at the end of year 9 made 2 or more sub-grades of progress in 

English, with 70% doing so in mathematics.   

Figures for disadvantage in English 55% in 2019 raising to 60% in 2021. 

In Maths, 50% in 2019 and raising to 69% in 2021. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Access Literacy  Dyslexikit 

Fresh Start  Read Write inc 

GLA Reading Tests  

Salford Reading Tests  
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

We currently have one student who 
qualifies for SPP funding. We have 
offered the pupil targeted pastoral 
support during periods of absence 
including mentoring support via Teams 
during school closures.  

What was the impact of that spending on 
service pupil premium eligible pupils? 

This has had a positive impact on 
attendance, currently 94%. 
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